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PLENARY SESSIONS (ordered alphabetically by author)

Giving up on doctoral student writers and their writing

O

CHRISTINE B. FEAK (University of Michigan, US)

ne widely-shared metaphor that describes for Ph.D. students a way of looking at research
writing is that of the Burkean parlor (Burke, 1973). The metaphor suggests that research
writers (knowledge makers) should envision themselves as individuals who are eager, but
late, contributors to a disciplinary conversation in a room where the conversation has been taking
place for some time. New participants listen and wait to contribute as they pick up the threads of
the conversation. Having ascertained where the conversation has been and is going, they cautiously
step in. This metaphor often resonates with Ph.D. students who are writing up research, providing
excitement that some hidden knowledge has finally been revealed. As attractive as this metaphor is,
however, students quickly realize that it merely highlights what to do, providing precious little in
terms of how to actually enter into the conversation. Critical questions remain. How well do I need
to understand the participants and their contributions to the conversation in order to join in? How
do I make a meaningful contribution to extend the conversation? How do I do position myself
within the conversation? What language do I need? Should I argue, critique, or confirm? In short,
what are the disciplinary rules, both explicit and implicit, to be followed?
One would expect that such questions would be addressed in conversations with advisors and,
perhaps, committee members. Yet, answers may be revealed by advisors only when norms have
been violated or have been incompletely met. In some cases no answers are provided at all.
Increasingly, research is highlighting the challenges many advisors face in scaffolding their Ph.D.
students’ writing, modeling the writing process, and making explicit their tacit knowledge of
writing (Brown, Collins, & Duguid, 1989; Paré, 2011). This difficulty is often attributed to a lack of
preparation for this role (Paré, Starke-Meyerring, & McAlpine, 2011). Other factors may be the
“curse of knowledge” and a limited vocabulary for talking about writing and for explaining how
(and why) to accomplish something in writing. Lacking the means to offer explicit guidance on
disciplinary writing, some advisors simply give up and tell their students to seek writing support
elsewhere. As one of my students was told, “I don’t know how to teach you what you need to know.
I can’t help you” As surprising as this comment may be, it is not uncommon and raises some
interesting questions. What about a Ph.D. student’s writing would cause an advisor to simply give
up? At what point in a Ph.D. student’s trajectory might this occur? How can this impasse be
addressed?
To address these questions, my talk will focus on three case studies of Ph.D. students whose
advisors appeared to have given up on them. I have two goals in mind. This first is to shed light on
the complex issues contributing to the advisors’ unwillingness to offer more writing support. This
will involve exploring the students’ texts, advisor feedback on them and how students handle that
feedback. The second is to suggest the ways that EAP writing instruction can play a role in
mitigating the writing mentoring challenges of advisors and Ph.D. students.
References
Brown, J.S., Collins, A., & Duguid, P. (1989). Situated cognition and the culture of learning. Educational
researcher, 18, 32-42.
Burke, K. (1973). The Philosophy of Literary Form. Berkeley, CA: University of California Press.
Paré, A. (2011). Speaking of writing: Supervisory feedback and the dissertation. In McAlpine, L., & Amundsen,
C. (eds.), Doctoral Education: Research-based Strategies for Doctoral Students, Supervisors and
Administrators, 59-74. Dordrecht: Springer.
Paré, A., Starke-Meyerring, D., & McAlpine, L. (2011). Knowledge and identity work in the supervision of
doctoral student writing: Shaping rhetorical subjects. In Starke-Meyerring, D., Paré, A., Artemeva, N., Horne,
M., & Yousoubova, L. (eds.), Writing in Knowledge Societies, 215-236. Anderson, South Carolina: Parlor
Press.
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Academic pluriliteracies in an age of technological acceleration: New tools,
new research methods

A

GUILLAUME GENTIL (University of Carleton, Canada)

s a technology for inscribing meaning on a surface, writing keeps evolving with the tools that
mediate it. While the evolution from wood styli and clay tablets to pen and paper was slow, it
has become harder for writers to keep up with fast-paced technological changes in devices
and applications. Technological advances not only transform writing and language practices, but
also present new affordances and challenges for researchers and teachers of writing. Drawing on
my own research on academic biliteracy and experience as a biliterate scholar, I consider ways in
which technological developments have changed how I have investigated and written about
multilingual and crosslingual writing development in academic contexts over the last 20 years. Of
interest will be potential technological enhancements in ethnographic approaches to academic
writing research, notably in helping to capture and analyze student writers’ use of technologies
(e.g., online translation tools, touch screens, word processors) as they read and write across
languages in the context of their studies. Research options are weighed in light of their potential
benefits for better understanding literacy development in multilingual contexts and developing
pedagogy for multi/crosslingual literacies.

Working with ethnography as methodology and ‘deep theorising’ to explore
the meanings of academic writing

I

THERESA LILLIS (The Open University, UK)

n this presentation my aim will be to reflect on what I have come to understand and value in
ethnography as a research orientation for exploring what it means to do academic writing. I will
draw on data from three different ethnographically oriented research projects in multilingual
and monolingual contexts of practice – student academic writing (e.g. Lillis, 2001; Lillis et al., 2015),
scholars’ writing for publication (e.g. Lillis & Curry, 2010, 2015), writing in professional social work
(e.g. Lillis, 2017) – to outline the potential value of ethnography for enhancing our understandings
of the nature, meanings and consequences of academic writing.
I will illustrate ethnography as methodology, outlining some of the opportunities and
challenges. I will also argue for a conceptualisation of ethnography as ‘deep theorising’ (Lillis, 2008,
after Blommaert, 2007), that is, as a critical intellectual project which aims to illuminate the nature
of specific social phenomena by paying careful attention to specific moments of practice, with
emphasis on emic perspectives and robust researcher reflexivity. I will pay attention in particular
to the issue of time, in relation to methodology – the value of sustained engagement in a field of
practice – and in relation to the key object of our study- written academic texts, reconfigured from
discrete boundaried units, to text histories, clusters and trajectories.
References
Blommaert, J. (2007). On scope and depth in linguistic ethnography. Journal of Sociolinguistics, 11, 682-688.
Lillis, T. (2001). Student Writing: Access, Regulation, Desire. London: Routledge.
Lillis, T. (2008). Ethnography as method, methodology and ‘deep theorising’: closing the gap between text and
context in academic writing research. Written Communication, 25, 353-388.
Lillis, T. (2017). Imagined, prescribed and actual text trajectories: the ‘problem’ with case notes in
contemporary social work. Text and Talk, 37, 485-508.
Lillis, T., & Curry, M.J. (2010). Academic Writing in a Global Context. The Politics and Practices of Publishing in
English. London: Routledge
Lillis, T., & Curry, M.J. (2015). The politics of English, language and uptake: The case of international academic
journal article reviews. AILA Review 28: 127-150.
Lillis, T, Harrington, K., Lea, M., & Mitchell, S. (eds.) (2015) Working with Academic Literacies: Case Studies
towards Transformative Practice. Parlor Press, Perspectives on Writing Series. Open access publication
available at http://wac.colostate.edu/books/lillis/
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The invisible dimension of L2 writing: Theoretical and empirical
developments in research on L2 writing processes

T

ROSA MANCHÓN (University of Murcia, Spain)

his presentation intends to be a journey through key theoretical and empirical developments
in the study of a crucial dimension of L2 writing across contexts, genres, and writers: The
processing dimension of creating texts in an additional language. I will explore the roots of
research preoccupations in this strand as well as the marked shift in orientation in this scholarly
work from an initial interest in contributing to model building in L2 writing studies, to a
contemporary attempt to shed new light -from the perspective of writing- on key learning
processes in language learning studies. Key empirical advancements in these evolving research
agendas will be presented and critically assessed from the dual perspective of the contribution this
research has collectively made to current understandings of (i) the phenomenon of learning to
write in an additional language, and (ii) the way in which writing in an additional language can
contribute to language development. The journey through the evolution of empirical work in the
domain will also include a critical reflection of traditional research methodology orientations,
methods, and instruments, as well as of the affordances of new research tools and methodological
approaches. I will illustrate these research methodology considerations with reference to a
comprehensive program of research on the processing dimension of writing and feedback
appropriation currently underway at the University of Murcia. I shall finish with suggestions
regarding which future research agendas would most productively extend the inquiry into the
processing dimension of L2 writing.

Ethnographies of academic writing: The writing on the wall?

E

JOHN M. SWALES (University of Michigan, US)

thnography is a serious word and a serious undertaking, being, amongst other things, “a
matter of prolonged fieldwork”. In a classic ethnography of the research world, Bruno Latour
spent two years observing what was going on at the Salk Institute in San Diego (Latour &
Woolgar, 1983). Apart from a rare sabbatical or the extended research of a doctoral thesis, EAP
practitioners, in contrast, are rarely in a position to attempt more than ethographically-tinged case
studies. Leading practitioners of this craft (Belcher, Cheng, Curry, Flowerdew, Li, Lillis, Tardy, etc)
have produced remarkable insights and these illuminating vignettes go back to the early days of
ESP. However, ethnography as a discipline is today fraught with perils and problems such as “other
appropriation”, misleading selectivity, and a pseudo-detached authorial stance. Further, in today’s
multi-modal and digital era, the ethnographer’s methodological tool-box has become increasingly
cumbersome. In this talk, I assess the opportunity-cost of the case-based approach with that of
textographic approach and, in so doing, attempt to grapple (once again) with the issue of how much
context really needs to be taken into account.
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What is (and could be) thick description in academic writing research?

O

CHRISTINE TARDY (The University of Arizona, US)

ne hallmark of ethnographic research is that of “thick description,” a concept often
associated with the work of cultural anthropologist Clifford Geertz. As Lillis (2008) explains,
“thick description and thick participation help move the researcher towards emic
perspectives and towards analytic lenses that help foreground what is significant to writers from
their specific sociohistorical perspectives” (p. 373). They are often achieved through the use of
multiple, layered sources of data, collected over time and ideally aiding the researcher in
interpreting the data in richer ways. Thick description is frequently referenced in ethnographic
research, including in qualitative studies of academic writing, though the term itself is rarely
unpacked and may at times be used roughly as a stand-in for “multiple data sources.” What qualifies
as “thick description” in a study of academic writing? What methodological tools might help writing
researchers engage in thick description and its interpretive practices? In this paper, I explore the
roots of the term “thick description” in ethnographic research and its current adaptations in
academic writing research. I also consider potential tools for enriching our methodological
practices in the pursuit of a layered interpretation of writing in its social contexts.
References
Lillis, T. (2008). Ethnography as method, methodology and ‘deep theorising’: closing the gap between text and
context in academic writing research. Written Communication, 25, 353-388.
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PARALLEL SESSIONS (ordered alphabetically by first author)
Agency, Identity and Voice: student’s perspectives on academic writing in
Chile

I

NATALIA AVILA REYES and JAVIERA FIGUEROA MIRALLES (Pontificia Universidad Católica de
Chile, Chile)

n the last decades, Chilean higher education has experimented an exponential growth and
diversification of enrollment. In this context, several “inclusive admissions” programs have
opened the doors to students historically excluded from elite universities. Educational studies
have inquired about access and persistence, but little attention has been paid to the actual
experience of the new students’ groups, beyond their academic performance. In this presentation,
we address the experiences of students encountering academic writing, writing in disciplines and
writing for research. Although it constitutes a key semiotic tool for participation and learning in
higher education, academic writing is frequently understood from a normative orientation (Lillis,
2017), which emphasizes the “deficits” of “non-traditional students”. Moreover, the normative
emphasis on language has disregarded the study of the students’ incomes, that is, what they bring
with them to the university experience (Eodice, Geller & Lerner, 2016). We report on two studies
that inquiry about current Chilean university students using ethnographic techniques, such as the
literacy histories and talk around texts (Lillis, 2008) in order to highlight their experiences, identify
their incomes and surpass the normative study of student writing. The first project follows the first
cohort of a nationwide inclusive admissions program in three Chilean universities. Results
underline the concepts of agency, identity, and voice, as the participants stress the perceived
differences between themselves and their peers, the need for feeling “represented” by academic
texts and the desire for owning an academic voice as writers. The second project follows
longitudinally the students of a same cohort, both from regular and inclusive admissions. Results
show the evolution of their perceptions throughout the first year at the university. Together, these
data contribute to inform analytic notions and concepts emerged from participants and not from an
abstract student’ experience hypothesized by the institutions.

’How can I make something interesting for me relevant for the wider
community?’ – an ethnographic exploration of Romanian researchers’
adjustment to research communication standards

I

MIRELA BARDI (Bucharest University of Economic Studies, Romania)

nternational publication endeavours of researchers who use English as an additional language
have been extensively documented in recent years. It is indeed a complex topic which invites
several levels of analysis, the more so as academics’ attempts to increase their international
visibility are inextricably linked to institutional reputation. The exploration of Romanian
researchers’ adjustment to the requirements of scholarly journals is underpinned by awareness of
the necessary link between specific communicative functions of the research article genre (eg.
highlighting the value, contribution and implications of the research) and linguistic expression as
the surface level of communication. The experience of training professional researchers within the
framework of an academic development MA programme established in the Bucharest University of
Economic Studies has provided the context for understanding and documenting researchers’ efforts
to develop their research communication abilities through refined research writing and publication
strategies. Many Romanian researchers find it difficult to articulate the rhetorical level in their
writing. They can communicate the content of their research in reasonably accurate English but
they sometimes fail to construct and articulate a clear argument. The findings can inform the design
of suitable training approaches to support the researchers’ efforts to develop their research
communication abilities.
This study will draw on data provided by the tutor as participant observer and on narratives
provided by researchers in an attempt to explore individual routes into familiarisation with the
particularities of English for Research Publication Purposes. The ethnographic approach is suitable
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to an in-depth exploration of distinct, unique experiences of members of a research community
striving to strengthen its international profile.

Negotiating professional accreditation: issues for novice scholars who
research across disciplinary boundaries

R

SALLY BURGESS, DIANA BALASANYAN and PEDRO MARTÍN-MARTÍN (University of La Laguna,
Spain)

esearch evaluation procedures and their impact on scholars’ publishing and research
practices have received attention in a number of studies, among them those published in a
special issue of the journal, Language Policy. The demands of research assessment criteria
have been shown to constrain decisions scholars make with regard to publishing language and
publication outlet (Curry and Lillis, 2013). This holds true for scholars at all stages of their
professional lives but is particularly patent for those at the beginning of their academic careers.
While on completion of their doctorates, some novice scholars already have a clearly defined
research trajectory, others have undertaken studies that span two or more disciplines. Multifaceted research of this kind opens up options in terms of publication contexts but also represents a
challenge. When applying for certification for the purposes of recruitment as university teachers or
researchers, young academics who have publications reflecting the interdisciplinary nature of their
research may find themselves pushed into adopting an affiliation to one particular field and
abandoning others. Such is the case of the two young scholars whose efforts to negotiate
professional accreditation form the basis of this presentation/poster presentation. Through thinkaloud protocols, interview and textual data, among them successive drafts of their certification
applications, we chart the ways in which these young academics negotiate the process of
professional accreditation.
References
Curry, M.J., & Lillis, T.M. (2013). Introduction to the thematic issue: participating in academic publishing—
consequences of linguistic policies and practices. Language Policy, 12, 209-213.

But what does it mean to be critical? Critical thinking across cultures and
disciplines

A

RUTH BREEZE and DÁMASO IZQUIERDO (University of Navarra, Spain)

lthough promoting “critical thinking” is often listed as an objective in post-Bologna higher
education (EC, 2018), recent criticism has singled this area out for special attention. In
Grove’s words (2012), the Bologna reforms have tended to make universities “more skillsorientated than focused on developing critical thinking”. EHEA delegates (2015) explicitly included
“critical thinking” as one of the top priorities for the next few years. For its part, the European
Students Association (ESA, 2015) has also called for improvements in university teaching,
advocating a model in which students take responsibility for their own learning and acquire
“transferable competences such as problem solving, critical thinking and reflexive thinking”.
One of the underlying difficulties in this area is that it is notoriously difficult to formulate a general
definition of what “critical thinking” means. As Moore (2016) has pointed out, there are at least
three conflicting macro-understandings of what it means to be “critical”, and these give rise to
confusion on various different micro-levels. Added to this, professionals’ understanding of being
“critical” is probably deeply embedded in the cultures of different discourse communities, and may
also vary according to national educational culture. To investigate this, ethnographic methods were
used to explore what “critical thinking” in academic writing means in different fields. A semistructured interview schedule was used with academics and students in philology and economics,
in three different countries. We also obtained samples of student writing, and elicited the
participants’ own accounts of how critical thinking was (not) operationalised in these texts. Our
findings suggest a) that critical thinking is closely related to disciplinary knowledge and practices,
and b) is understood differently in different academic cultures.
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Teaching 10,000 students how to write research articles for international
publication: much more than “English”

D

JHULIANE EVELYN DA SILVA, CAMILA RIBEIRO DE ALMEIDA REZENDE and RONALD BARRY MARTINEZ
(Federal University of Paraná, Brazil)

ue to efforts to internationalize Brazilian scientific research, universities in the country have
been seeking initiatives aimed at meeting the growing demand for knowledge production.
An example of this can be observed in the academic context of the Federal University of
Paraná (UFPR). In 2017, UFPR launched a new course aimed at students in all postgraduate
programs (around 10,000 students total) entitled “Academic Writing in English,” with a focus on
the research article genre, initially attended by nearly 500 students. Although the course was
originally meant to focus on English, the course instructor ultimately designed the course to focus
on academic literacy more broadly, irrespective of any particular language, encouraging a critical
and social approach to the writing process. In this context, we undertook an ethnographic study
exploring the development of students' academic literacy, and the extent to which the course may
have served to modify some social imaginaries about writing and contribute to the understanding
of other ways of organizing knowledge. Some results demonstrate that this practice can alleviate
the burden of writing as an individual activity in order to act with the role of the collective. In other
words, as an institutional proposal, the university legitimizes the role of the collective through
network learning, collaborative construction of knowledge, transversality of writing and socially
shared needs. In addition, the data generated demonstrate a change in the conception of academic
writing and mastery of knowledge of the rules of the field (Bourdieu, 2017) present in both English
and Portuguese writing construction.

Plotting a writing research journey: A collaborative autoethnographic
account of working in an international research team

A

CLAUDIA DOROHOLSCHI (West University of Timisoara, Romania) and KRISTIN SOLLI (Oslo
Metropolitan University, Norway)

s a qualitative research method, autoethnography brings together the autobiographical¸ as
investigation of the self, with the ethnographic, which places the researcher’s self in the
wider context of culture, in order to capture aspects that are difficult to reach through other
methods, such as emotion or researcher subjectivity. Collaborative autoethnography proposes an
approach in which self-investigation and meaning-making are shared by two or more investigators,
which provides several benefits beyond ‘solo’ autoethnography, among which an ‘enrichment in the
research process’, ‘deeper learning about self and other’ and ‘community building’ (Chang et al.
2012: 25).
The authors of the present paper are researchers with different backgrounds (one from
Romania and one from Norway), who met in the context of the COST Action IS1401 and became
involved in a joint research project investigating the journey of students engaged in writing their
bachelor or master theses. This paper aims to capture our own journeys within the project, as we
became part of a collective effort of researchers to understand qualitative data obtained from
several European countries, but also devise a way to collaborate across physical and cultural
distance. We reflect on the complexities of that experience and the ways in which our different
cultural backgrounds, educational and professional experience, and researcher identities came into
play. We investigate how the process of collaboration shaped our process of making sense of the
data within our project, and how it impacted us as researchers. We do this by engaging in a
collaborative autoethnographic approach in which will use data such as our email and skype
conversations, reflections and responses to each other’s reflections in an attempt to shed light on
the process of meaning-making when doing research in intercultural settings and discuss
implications and potential benefits of the autoethnographic approach in analysing the research
experience.
References
Chang, H., Ngunjiri, F.W., & Hernandez, K-A.C. (2012). Collaborative Autoethnography. Walnut Creek, California:
Left Coast Press Inc.
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Using qualitative methods to support situated writing: Protocol-assisted
modeling

E

DACIA DRESSEN-HAMMOUDA (Université Clermont Auvergne, France)

thnographic and qualitative approaches have fundamentally altered the way we carry out
writing research, allowing us to provide richer and denser explanations for situated writing.
Such approaches can also be used effectively to teach situated writing. The current study
describes how one qualitative method, protocol assisted modeling, has been used to adapt writing
instruction to radically changing workplace conditions. In effect, the field of technical writing has
undergone significant changes over the last 15 years. No longer is it sufficient to have “good writing
skills” and produce clear manuals. Professionals must now design information by skillfully
combining different symbiotic resources for each situation, audience, and context: textual, visual,
special, audio, and code. What were essentially writing tasks have transformed into the full-scale
management of a company’s “information meta-products”, adaptable to multiple audiences and
situations. Protocol assisted modeling (PAM) has been used to help developing writers gain
necessary skills. It comes from a technique adapted from industrial performance testing and
devised to help writers revise their texts using think-aloud protocols (Hayes & Flower, 1983,
Schriver, 1989, 1992). In the PAM approach, learners evaluate a series of problematic texts. After
their initial evaluation, they are provided with think-aloud protocols from actual readers who
encountered difficulties with the texts, so as to help them better think from the reader's point of
view. The purpose of the approach is to help learners form deeper and more intuitive mental
representations of the wide range of audiences they will need to be writing for. The current study
compares results from two separate data sets: 15 graduate students in technical writing and
information design (Dressen-Hammouda, 2018) and 34 final year undergraduates in information
design. While the study reports on the use of this approach for teaching professional writing, it will
be argued that protocol assisted modeling shows great promise for teaching scholarly writing.
References
Dressen-Hammouda, D. (2018). Adapting methods for teaching work-based literacies to a changing workplace
context: Using protocol-assisted modeling. 51st Annual British Association of Applied Linguistics Conference,
York (UK), 6-8 September.
Hayes, J.R., & Flower, L.S. (1983). Uncovering cognitive processes in writing: An introduction to protocol
analysis. In Mosenthal, P., Tamor, L., & Walmsey, S. (eds.), Research in Writing: Principles and Methods, 207220. New York: Longman.
Schriver, K. (1989). Evaluating text quality: The continuum from text-focused to reader-focused methods. IEEE
Transactions in Professional Communication, 32, 238-255.
Schriver, K. (1992). Teaching writers to anticipate readers’ needs: A classroom-evaluated pedagogy. Written
Communication, 9, 179-208.

Creative writing for critical thinking: negotiating identity as a way to learn
through writing

I

HELENE EDBERG (Södertörn University, Sweden)

n this ethnographic case study (Edberg, 2018), a socio-critical approach to creative writing is
tested. The aim of the study is to explore creativity and emotion as resources for learning
critical thinking. The definition of critical thinking includes the narrative imagination
(Nussbaum’s 1997) and encompasses ideas about awareness of narrative texts as conduits of and
construction sites for ideology and social beliefs.
Using ethnographic methods from exploratory practice (Allwright 2003) the study researches
what students learn in the creative process of writing narratives and reading each other’s texts.
Data consists of narratives written by 47 students and their reflective texts about what they learn
from writing. A model for text analysis based on activity theory (Engeström 1987) to trace learning
trajectories in students’ texts is developed and applied.
Results show that student reflection texts are sites of negotiation, where students try out
different identities as writers. These identities impact on what they learn through writing, which in
turn may impact on how we design writing instruction. The results from the study point at some
new pedagogical approaches to creative writing for critical thinking.
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References
Allwright, D. (2003). Exploratory practice: Rethinking practitioner research in language teaching. In: Language
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Edberg, H. (2018). Creative Writing for Critical Thinking: Creating a Discoursal Identity. London: Palgrave
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The uncertain future of research genres: An ethnographic study of open
access and research dissemination

R

INMACULADA FORTANET-GÓMEZ (Universitat Jaume I, Spain)

esearch genres are undergoing dramatic changes at the moment (Curry & Lillis, 2018).
Online publication is leading to the proliferation of multimodal semiotic resources in
traditional genres (use of colour images, videos, hyperlinks, etc.) and the use of technologies
is also leading to the emergence of new genres: blogs, video abstracts, webinars, among others. In
addition, there is a pressure to publish in ranked journals in order to get access and consolidate
jobs at the university, and a renewed interest in Open Access, especially after the publication of the
Plan S by Science Europe last September. Moreover, international and national policies, as well as
suppliers of research funding, are supporting and encouraging the transmission of research results
to society, not only by means of patents and contracts with companies, but also by means of
websites and social media, local news articles, events for children, meetings and reports with/for
policymakers, participation in radio and TV programmes, so that the general public can have access
to research findings. The present study has an objective to get a general view of the reactions and
attitudes of researchers towards the changes in publication policies and the new paradigms of
research dissemination. I have asked 80 researchers in several fields about their opinions about
research reviewing and publication, Open Access and research dissemination. I compare the data
obtained from junior and senior researchers as well as between disciplines. The results will be
completed with the opinions of several editors of well- known journals. The objective is to have an
idea of the researchers’ attitudes towards the changes research publication is undergoing and how
these may affect the future of the research genres.

Capturing research interviews as social practice: A reflexive account

T

JEROEN GEVERS and SERDAR ACAR (University of Arizona, US)

he use of interviews, which are often seen as “the gold standard in qualitative research”
(Silverman, 2000, p. 51), appears to keep growing in applied linguistics, in tandem with
observations. However, while reflexivity and positioning are increasingly recognized as
crucial aspects of ethnographically oriented research and observational methods in particular
(Lillis, 2008; Grenfell & Pahl, 2019), many researchers continue to present their interviews as
direct reports rather than collaborative accounts (Talmy, 2010). In doing so, they fail to consider
their own role in the process of discursive co-construction.
Building on social-constructivist understandings of the in-depth interview as both a social
encounter and a research instrument (e.g., Holstein & Gubrium, 1995, 2003; Seidman, 2006; Talmy,
2010), this presentation explores how research articles might address interviewer positioning and
reflexivity more adequately. We briefly outline a qualitative case study that we recently conducted
on teacher identity in a professional community of writing teachers at a university in the
Southwestern United States. Then, we analyze our research notes, interview transcripts, and
successive written drafts to show our efforts at developing “an explicit situated account” (Paltridge,
Starfield, & Tardy, 2016, p. 12) of our role as interviewers when preparing said study for
publication. Since we are both members of the teacher community we investigated, the question of
positioning became especially salient. Indeed, as we strove to account for shared professional
identities, common understandings, and conversational reciprocity in the interviews, we gradually
learned to view ourselves as researcher-participants (Ellis, 2004).
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By sharing these experiences, we aim to contribute to the discussion on reflexivity in qualitative
research, focusing specifically on the analysis and representation of interview data. We welcome
feedback and encourage attendees to consider additional ways to capture interviewer-respondent
relationships in studies on writing development or pedagogy.

‘All theses must be written in English’: an investigation of language
requirements in UK universities

B

DAVIDE SIMONE GIANNONI (University of Bergamo, Italy)

ritish universities have benefited considerably from the internationalisation agenda and the
contribution of overseas students to academic life. The latest data published by HESA (the
UK’s Higher Education Statistics Agency) shows that international – mostly non-EU-students
account for 35% of postgraduate enrolments; among those pursuing a research degree the
proportion rises to 42%. Students with a non-English language background, however, are likely to
struggle with the subtleties of formal academic discourse, especially when drafting a
dissertation/thesis at the end of their course. While EAP research provides a wealth of information
on the acquisition of academic literacy skills by novice researchers, very little is known about the
availability of alternative language arrangements for postgraduate students. To shed some light on
this issue, the present study offers an overview of conditions set by UK universities for the drafting
of dissertations/theses in languages other than English. Based on data retrieved from a range of
institutional websites, the results highlight the rationale that informs the thinking of academic
gatekeepers. Their assumptions are critically assessed in the light of recent research on
multilingual policies in the global higher education market.

Learning from rejection: Academics’ experiences of peer reviewer feedback
and the development of scholarly writing literacies
KAREN GRAVETT (University of Surrey, UK)

W

riting for publication is a key part of an academic career. However, this practice can be
fraught with difficulties, particularly at the peer review stage, where journal rejection
rates are often high and the publication process competitive. Peer reviewers’ feedback
can be particularly problematic as it will often elicit an affective response, may be inconsistent
between reviewers, and may also be difficult to decipher or to action. Yet with publication being so
important to academics’ career progression, as well as to academics’ development of their scholarly
identities, how staff manage, learn, and develop from these experiences becomes an interesting
area to examine.
The issues surrounding peer review and academics’ experiences of rejection have been
addressed in recent literature from a number of approaches across the disciplines. Yet, while the
literature has attended to the debilitating consequences of this aspect of academic life, it has not
adequately explored how individuals or departments may use this rejection as a learning event that
may contribute to the development of scholarly writing literacies or to the development of adaptive
capacity in individuals.
Through an ethnographic approach using concept map-mediated interviews with six academics
working in a UK University, we explored their insights following receiving publication rejections
and peer-reviewers’ feedback. Our research shows that academics have developed effective
strategies to process, manage and to learn from feedback over time. However, our interviews also
highlighted unresolved tensions within the peer-review process and particularly with the
monologic method of delivery of reviewer feedback, and with a lack of belief in a coherent
discourse community.
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Mapping power relations through institutional ethnography and genre
studies

I

JENNIFER GROULING (Ball State University, US)

nstitutional ethnography, first developed in sociology (Smith, 2005) and recently applied to
writing studies (LaFrance & Nichols, 2012), provides genre scholars a methodology for
qualitative research that supports our theories of genre by studying genre in practice. Textual
studies of genre often privilege the researcher’s view over that of the genre’s users. Devitt (2004)
suggested that genre study should “describe actual practice” and the way that people use genres to
mediate their actions. However, as genres are reified by institutions and become ingrained in
institutional ideology, opportunities for individual agency and change become limited.
Institutional ethnography offers genre scholars a methodology to map this entrenchment and
trace the way that texts mediate institutional power. Smith (2005) viewed texts as key to
coordinating local and institutional activities and viewed institutional relationships as textuallymediated. Like rhetorical genre theory, institutional ethnography focuses on texts as a product of
social relations (Campbell & Gregor, 2004) and offers methods of interviewing and analysis that
work to uncover power relations.
In this presentation, I explain the way I combined institutional ethnography and rhetorical
genre theory to study the use and adaptation of a national rubric for writing assessment. The
VALUE rubric, created by the American Association of College and Universities, is widely used in the
United States and some other countries and has become embedded in our educational system. With
this entrenchment come certain ideologies about writing and how to assess it. By observing and
interviewing committees at two separate colleges who were using and adapting the VALUE rubric I
was able to trace the way writing assessment rubrics were both constructed by and constructed
individual and institutional power. Based on this study, I offer suggestions for using institutional
ethnography to further study genres of institutional discourse.

An ethnographically-oriented look at junior scholars’ experiences in
construction and dissemination of scholarship
PEJMAN HABIBIE (The University of Western Ontario, Canada)

W

hile global competitiveness for quality research articulated through scholarly publication
has contributed to an interest in the writing for publication processes of non-native
scholars writing in English, minimal research has addressed the practices of Anglophone
junior scholars in writing for scholarly publication. To address this exigency in the literature of the
field of English for research publication purposes (ERPP), this study examined the experiences of
Anglophone doctoral students in writing for scholarly publication in Canadian academic context. It
sought answers to two overarching questions: (a) what are the challenges faced by Canadian
Anglophone doctoral students in writing for scholarly publication? and, (b) how do they develop
the necessary literacies for scholarly publication? The study was theoretically framed within the
social constructionist notions of Discourse Community (Swales, 1990) and Legitimate Peripheral
Participation (Lave & Wenger, 1991). The ethnographically-oriented methodological framework of
the study drew on the data from semi-structured interviews with five Anglophone junior scholars
to provide a nuanced picture of the context of the doctoral program and foreground sociocontextual issues that shaped and influenced scholarly publication practices and academic literacy
development of the participating novice scholars. The findings highlight the pivotal role of the
doctoral program in structuring and scaffolding the development of writing for scholarly
publication literacies and socialization of novice scholars into the discourses and practices of their
target academic discourse communities. They also underline that academic and research
communication literacies are not part of Anglophone scholars’ innate repertoire, but need to be
acquired and nurtured.
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Writing identity in HE professional academic writing: negotiating and
managing competing discourses as academic developers

A

MARION HERON (University of Surrey, UK)

cademics in higher education are engaged in a number of professional academic writing
practices. At the same time, what is valued as knowledge, impact and expertise may vary
across these different contexts. This study used an Academic Literacies conceptual
framework (Lea and Street, 1998: Lea & Street, 2006) to explore the institutional and disciplinary
discourses in which a group of nine academic developers in one HE institution operated. The group
of academic developers worked together and was responsible for teaching excellence across the
institution. The participants held multiple roles in the institution as teachers, active researchers
and mentors for other academics. Semi-structured interviews were held with each participant. The
questions focused on their writing identities and used a critical incident approach to explore
experiences. The research identified different institutional and discoursal expectations as well as a
number of conflicts and tensions in the differing roles. Participants also reflected on the ways they
support others in their writing and the connection of this with their own identity as writers.
Implications focused on how to better support academic agency in these sometimes competing
contexts.

Moments and mechanisms of intervention: Regulating the language of
English-medium research writing

T

NIINA HYNNINEN (University of Helsinki, Finland)

he process of research article writing and evaluation typically includes a number of
interventions by various brokers. This presentation examines such moments of intervention
where these brokers pay attention to the kind of language used in different versions of the
text. By focusing on this kind of regulation of language quality (Solin & Hynninen 2018), and how
writers react to the interventions, the presentation aims to shed light on the various evaluative
regimes (Lillis 2013) affecting writers.
The questions addressed are: (a) What forms of intervention in language take place in the
process of writing and evaluating a research paper? (b) What is the strength and impact of these
different forms of intervention at different stages of the process? (c) What evaluative regimes of
writing seem to matter for writers?
The presentation draws on multiple data (research interviews with writers, text histories,
recordings of meetings around writing and document data) collected from multilingual scholars
working in the field of human computer interaction in Finland. Findings are discussed particularly
in reference to an example case of a co-authored research paper and its trajectory from an
indicative abstract to a published paper and conference presentation.
The findings suggest that writers need to navigate between different expectations that different
regimes place on them. The moments of intervention function as triggers to negotiate, for instance,
the acceptability of specific linguistic forms, vocabulary and text structure, but the writers need to
weigh how much impact a particular intervention should have on their text. They also seem to be
influenced by both feedback they actually receive and feedback they expect from various brokers.
References
Lillis, T. (2013). The Sociolinguistics of Writing. Edinburgh: Edinburgh University Press.
Solin, A., & Hynninen, N. (2018) Regulating the language of research writing: Disciplinary and institutional
mechanisms. Language and Education, 32, 494-510.
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Researchers’ language practices concerning knowledge production and
dissemination: Discourses of mono- and multilingualism

T

NIINA HYNNINEN (University of Helsinki, Finland) and MARIA KUTEEVA (Stockholm University,
Sweden)

he premise for this presentation is that academia is inherently a multilingual setting. Much
previous research on academic writing practices attests to the increasing use of, and demand
for English in academic publishing across disciplines. Often, these studies discuss the
benefits and challenges that the situation poses to L2-English writing scholars, but less attention
has been paid to the potential multilingualism behind the monolingual research outputs.
This presentation draws on research interviews with 43 researchers working across four
disciplines in two Nordic countries. It aims to shed light on the mono- and multilingual language
practices as described by the researchers, and on the ways they position themselves (e.g. as
researchers of particular disciplines, or more specifically as readers or writers of source literature)
when talking about these practices.
Our analysis of the interview data has identified three main discourses that provide a basis for
researchers’ shared perspectives and understandings: (a) disciplinary monolingualism, (b) dual
monolingualism, and (c) functional multilingualism. The findings suggest that the relevance of a
specific discourse for a researcher depended on the researcher’s field of research as well as the
position from which the researcher was talking. For knowledge production, the object of research
largely determined which languages, and how many, the researchers reported to use. For
knowledge dissemination, most researchers in the study opted for a mono- or bilingual publication
strategy. This means that pragmatism may be related to both monolingualism and multilingualism.
In some fields, such as history, multilingual research practices may be a prerequisite for conducting
research in the first place, whereas other fields, such as geology, operate more monolingually. The
study serves as an important reminder that exploring which languages are used for research
publication does not tell the whole truth about researchers’ language practices.

Audio diary method: students’ reflections on research-based writing
development across languages

E

KATHRIN KAUFHOLD (Stockholm University, Sweden)

thnographically-oriented studies of academic writing frequently include interviews. One-off
interviews are often seen as limited to a specific time and context, while a series of
interviews as cyclical talk can explore writers’ perspectives over time and in different
contexts (Lillis, 2008). Audio diaries, that is, audio-recorded writing logs, provide an additional
method to elicit participants’ reflections on their writing while engaged in a specific writing task (cf.
Monrouxe, 2009). This paper discusses the contribution and validity of audio diaries as a
complementary method in academic writing research.
The discussion is based on a study of multilingual students’ development of research-based
writing. The study explores participants’ lived experiences of academic writing in several
languages, and linguistic ideologies (Busch, 2017) the writers associate with different aspects of
their writing. Besides an initial interview around self-selected texts and a concluding interview, the
students provided four to five audio diaries over a period of four to eight weeks commenting on
ongoing writing projects. This method was introduced to elicit lived-experience accounts in close
temporal proximity to a literacy event. The paper focuses on two writers to illustrate different uses
of the audio diary. One student used it as a means for reflection adding to the research interview;
the other student also used it to develop her learning strategies. In the first case, the audio diary
added nuances to ideologies expressed in the interviews; in the second case, some perspectives
were strengthened, others revoked. The writers’ presentation of expressed and performed writer
identities in the audio diaries together with the interviews facilitates insights into the contrasting
linguistic ideologies that impact writing practices.
References
Busch, B. (2017). Expanding the notion of the linguistic repertoire: On the concept of Spracherleben – The
lived experience of language. Applied Linguistics, 38, 340–358.
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Lillis, T. M. (2008). Ethnography as method, methodology, and “deep theorizing”: Closing the gap between text
and context in academic writing research. Written Communication, 25, 353-88.
Monrouxe, L.V. (2009). Solicited audio diaries in longitudinal narrative research: a view from inside.
Qualitative Research, 9, 81-103.

Walking on thin ice: Doing ethnography with exiled Syrian academics

T

BARAA KHUDER and BOJANA PETRIC (Birkbeck, University of London, UK)

he use of ethnography and its consideration of the social aspects that influence people’s
experiences is encouraged during times of instability, such as ours (Schweitzer & Steel,
2008). Qualitative inquiry and ethnographic approaches are particularly valuable in research
on academic writing by refugees (e.g., refugee students, Essak, 2012; Hirano, 2014); however, they
also present researchers with various challenges (Paltridge et al 2016). This presentation reports
on the challenges of ethnographic research with refugee academic writers, more specifically, with
Syrian academics in exile. Data are taken from a longitudinal multiple case study of exiled Syrian
academics currently based in the UK and Turkey, whose efforts to re-establish their academic
careers in their new contexts and publish in English as an Additional Language we have been
following for over a year. The study uses ethnography as a method, via talk-around-text interviews,
and ethnography as methodology (Lillis, 2008), via multiple methods: questionnaires; semistructured interviews; writing logs; network logs; and textual analysis. We present the challenges
and sensitive issues we have faced throughout the various stages of the study, including issues of
access to the participants; developing rapport and overcoming obstacles such as mistrust and
embarrassment about one’s situation; striking a balance between providing professional assistance
(e.g., with academic English), developing friendly relationships and eliciting data for the study;
dealing with the participants’ strong political and cultural beliefs and their non-acceptance of the
researcher’s avoidance of taking a political position. Crucial in this discussion is the position of the
researcher in the study. With the first author a Syrian doctoral student in the UK, sharing the L1 and
background knowledge with the participants, and the second author having experienced
involuntary displacement but being an outsider in this study, we discuss how aspects of the
researcher’s experience and insider/outsider position interact with the research process.

(Con)Texts of Academia: The
Undergraduates

T

Writing and

Identities

of

Two

US

RACHEL LAMANCE (University of Arizona, US)

his project builds upon the foundation of previous ethnographic work on academic literacies
in order to gain a clearer picture of current university students in the US. Foundational
ethnographic work in academic writing and academic literacy development has shown that
learning to navigate university discourses can be a complex process that is unique for each person
(Beaufort, 2007; Casanave, 2002; Chiseri‐Strater, 1991; Leki, 2007; Prior, 1998; Spack, 1997). In the
decades since much of this work was carried out, the landscape of higher education, in the US and
elsewhere, has shifted and academia has recently seen the emergence of a conversation about
better understanding students’ experiences (Goldrick‐Rab & Stommel, 2018).
This ethnographic‐oriented project traced the perceptions and writing of five U.S.
undergraduates from both international and domestic backgrounds, exploring how students
adapted themselves and their writing to various university contexts. Over the course of two
semesters, I conducted monthly interviews with each participant to discuss their classes, writing,
and university experiences more broadly. These interviews, along with analysis of participants’
written coursework and instructor materials, allowed me to bridge the divide between text and
context to better understand how students’ writing was influenced by its context.
This presentation will focus on one domestic and one international participant and their
processes of composing in two different academic environments. In her English composition
assignments, Elisa switched from an academic topic to immigration in order to connect more
directly with her existing non‐academic identity as the child of immigrants. Peter, on the other
hand, embraced his emerging identities of physics major and researcher as he incorporated
technical jargon in lab reports. These data shed light on how student writing reflects existing and
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emerging identities, and findings provide a more nuanced portrait of undergraduate students,
including their diverse linguistic and academic backgrounds.

A genre analysis of artist research workbooks

T

BRETT FRANCIS LARSON (University of Arizona, US)

hroughout higher education, an action students frequently perform when engaging with
scholarly publications is to make notes to dialogue with the readings (Attenborough, 2011),
often to apply it to their own research agenda or to help formulate ideas for future projects.
Students coming from an arts background or studying arts-based research (Barone & Eisner, 2012)
may take more artistic approaches to representation of data and thought (Gray & Malins, 2004;
Sullivan, 2006), especially in commonly-utilized reflective books in this field known as artist
research workbooks (Marshall, 2014). While other multimodal print-based genres have been
researched (Medway, 2002), little attention has been given to the writing and composing practices
of artists in academia, and no previous genre studies have examined artist research workbooks
(ARW). By examining graduate student ARWs from an arts-based research methodology course, I
investigated the following questions: what does note-taking look like for artists engaging in
scholarly work? What motivates students to utilize visual strategies and/or multiple modalities in
note-taking? And finally, how does this play a part in identity within the various communities
involved (artist, graduate student, researcher and the broader academic community)? After
collecting 575 pages from five students’ ARWs and identifying salient features, I conducted semistructured artifact-based interviews with four students to better understand the decisions behind
particular moves in their academic note-taking and choices of representing their thoughts through
words or through images. All participants reported the ARW allowed for significant insight into
themselves as artists and researchers, and offered a space to represent and work through concepts
in a way that more closely resembles their brain’s normal and preferred method of processing
information. In sum, participants found the ARW of great value for the transformational
experiences it provides as they navigate new identities as emerging artist-scholars.

Patterns of socialization into multiple academic writing spaces. On centers
and peripheries

B

YLVA LINDBERG, ELISABET SANDBLOM and SANGEETA BAGGA-GUPTA (Jönköping University,
Sweden)

ecoming a productive scholar is challenging in peripheral spaces, where global languages,
such as English and French do not circulate (Heilbron et al. 2007). In the periphery, academic
writing implies the presence of more than one language, knowledge about several academic
and professional cultures, and, as in research in general, insight into several academic fields.
Focusing upon periphery spaces enables going beyond ideological Anglophone framings vis-à-vis
the deployment of multiple languages and orientations towards multiple academic fields and
cultures.
Taking an ethnographic point of departure, this study illustrates these types of issues by
exploring the social activities within an academic writing course for PhD students at a Swedish
university. It aims to shed light on the social processes and major thresholds involved in becoming
an independent researcher in spaces where Swedish, Scandinavian, and English dominate. Shifts
towards academic writing as shared, public activities (Larcombe et al., 2007; Maher et al., 2008.
Wegener et al., 2016) allows for investigating social aspects, like negotiations of norms, cultural
processes and languages deployed in academic writing processes, where students with different
backgrounds participate (Hellstén et al., 2018; Turner, 2003).
A wide range of data sources are used, including course descriptions, study guides, text models,
students’ textual production, their meta-reflections on their learning, lectures, feed-back, course
evaluations and teachers’ meta-reflections on the course and their students’ learning. The data is
analyzed through the lens of the theory of “practice architecture” (Kemmis, 2012), where the
course communicative practices are salient: the course design, the instructors’ meta-practices that
frame and facilitate the participants’ communication, and social interaction.
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In addition to highlighting differences and similarities with regards to the nature of socialization
patterns in students’ higher academic trajectories, the results identify practices where scaffolding is
salient, including the characteristics and results of such scaffolding.
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Tracing dissertation topic and methodology selection: an ethnographic study
of MA students’ writing practices in embedded in-sessional classes for a
research design module

T

SARAH MATTIN, TONY CAPSTICK and LENA GRANNEL (University of Reading, UK)

his study will focus on the meaning-making trajectories (Kell 2015) that students from MA
TESOL and MA Applied Linguistics programmes bring to their dissertation topic selection.
The main research questions for this study were to identify who and what influences topic
choice and what is perceived as important in shaping the research participants’ (re-)formulation of
topic and methodology. The process of designing a research study and the choices involved are key
to success in the Master’s. Following Lillis (2008) this context-sensitive approach to exploring
academic writing foregrounds the insider perspective of students on the MA programme. This
enabled the researchers to trace these participants’ meaning-making processes when selecting and
refining their topics across a four-month period.
The participants are in the second term of their Master’s programme and attended a module in
Research Design Methods run by their home department. This module is supported by ‘embedded’
in-sessional classes in Dissertation Writing for MA TESOL/Applied Linguistics offered by the
department responsible for the university’s EAP provision. One of the innovations of the research
methodology assembled for this study is that the researchers come from different but related
disciplinary backgrounds: TESOL/Applied Linguistics and English for Academic Purposes.
Embedded in-sessional provision for MA TESOL/Applied Linguistics has a quite different dynamic
to provision for other disciplines, as the home department and the students can legitimately expect
the in-sessional lecturer to also have disciplinary knowledge related to language learning.
In this paper the researchers describe how they designed their mixed-method study and focus
in particular on the ethnographic orientation they take. Their data sets include field notes taken
during participant observation of the research design classes, transcripts of interviews and openended questionnaire surveys with students and teachers as well as data taken from students’
writing produced for the research design module and course material produced by the lecturers.
References
Kell, C. (2015). Making people happen: materiality and movement in meaning-making trajectories. Social
Semiotics, 25, 423-445.
Lillis, T. (2008). Ethnography as method, methodology, and “Deep Theorizing” closing the gap between text
and context in academic writing research. Written communication, 25, 353-388.

Page 16

Ethnographies of academic writing: research and pedagogy

University of Zaragoza (Spain), 16-17 May 2019

Norms and ideologies of academic writing on an international master’s
programme in Finland

T

LAURA MCCAMBRIDGE (University of Jyväskylä, Finland)

his ethnographically-oriented study followed the experiences of six students (from Japan,
China, Germany, Finland, Iran and Brazil) on an international master’s programme in Finland
that uses English as a lingua franca. The aim was to explore the norms and ideologies of
English academic writing on the programme, or, in other words, what counts as ‘good’ writing for
participants in this increasingly common context of English use. I collected a range of data over
three years, including students’ texts, instructions for and feedback on those texts, interviews with
students and teachers, and students’ writing journals. The study led to four articles, each reporting
on an aspect of English writing norms on the programme that emerged from the data.
The first article examined the students’ discourses on good academic writing in English upon
beginning the programme, identifying several norms they commonly referred to and authorities
they drew on in explaining these norms. The second examined native speaker ideology on the
programme, looking both at ways in native authority over English language norms was reinforced
and ways in which it was challenged. The third article explored a tension on the programme
between the need for more transparent, standardised norms for English writing and the need for
flexibility considering the diversity of students’ backgrounds and aims. And finally, the fourth
article focused on a specific norm that arose repeatedly: namely the notion of good English writing
as assertively arguing one’s ‘own point of view’. The article examined how this norm translated into
discursive practice through a combination of quantitative and qualitative analysis of voice in
students’ texts and an analysis of students’ and teachers’ perspectives on those texts.
This paper will summarise the results of each article, draw together some overall conclusions,
and reflect on the study’s methodology and pedagogical implications.

Ethnographic methods revisited: Analysing the needs to write a professional
master’s thesis

T

MARÍA ÁNGELES MESTRE-SEGARRA, MIGUEL F. RUIZ-GARRIDO and JUAN CARLOS PALMER-SILVEIRA
(Universitat Jaume I, Spain)

his paper develops a qualitative and micro-ethnographic study based on the needs students
who are currently enrolled in a professional master’s degree require to ensure their writing
competence to develop their academic master’s thesis successfully. The Master’s Degree in
English Language for International Trade (ELIT), at University Jaume I (UJI), Spain, is a
professional-oriented degree and students are encouraged to participate in a specific course on
academic English writing. This course that is additional to their compulsory subjects, in which
students are prepared to write in a business-related environment, tries to serve as a reinforcement
of their writing skills to help them guarantee an appropriate wording on their final master’s
dissertation. The aim of our research is to find out the degree of academic skills required so that the
students are able to efficiently strengthen their competence profiles, which lead to a better mastery
of academic English writing in tertiary education. Thus, this study is developed by a precise
questionnaire administrated to a specific type of English as a Foreign Language adult learner as a
way to obtain and evaluate the students’ competencies profile, analysing not only their needs but
also their lacks in academic writing. With the aim of exploiting materials arisen within similar lines
of research, we have relied on the procedure and the same data collection technique Guillén (2018)
used to evaluate doctoral students’ academic competencies. The principal goal of our study is to
adapt his questionnaire in a different context, as our target consists of students from the ELIT
master’s degree rather than doctoral students, but also to provide a thorough reflection upon how a
plurilingual group of non-native speakers of English acquire their competency profiling, something
considered as a real challenge in English for Specific Purposes academic courses.
References
Guillén Galve, I. (2018). Needs analysis and competence profiling through ethnographic methods: the case of
the academic English course at the graduate school of a Spanish university. EPiC Series in Language and
Linguistics, 3, 110–116.
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Researcher reflexivity in an ethnographic study of thesis writers: An activity
system perspective
NAOKO MOCHIZUKI (Kanda University of International Studies, Japan)

W

hile researcher reflexivity can serve as a strong tool to support the trustworthiness of
ethnographic research, its role remains little discussed in research and writing on
academic writing. The presentation investigates the role of researcher reflexivity in an
ethnographic study on thesis writers that I conducted and discusses its potential as a qualitative
inquiry method.
Researcher reflexivity refers to the researcher’s ability to reflect on and to provide detailed
accounts of their own role in and its influences on the research. Reflexivity however remains underexplored, particularly in applied linguistics research (Starfield, 2013). The ethnographic study I
conducted aims to investigate how students’ thesis writing develop by engaging in oral feedback
exchanges on one another’s writing during writing conferences. The participants were twelve
students in three writing groups. The data were collected through observation and audiorecordings
of the writing conferences, semi-structured interviews and analysis of students’ textual revisions.
Using interacting activity systems (Engeström, 2001) as a conceptual model, I examined the
meanings co-constructed between each participant and myself (the researcher, also a doctoral
student) in an interview, and the influences of these co-constructed meanings on the research
findings. The examination of the meaning co-constructions identified the meditational tools for the
creation of my understanding of each participant such as my academic and professional interests,
sociocultural and historical backgrounds, and cultural and language backgrounds. The analysis also
highlighted the bidirectional influences of these meaning-coconstruction processes. Through the
interactions, my views on the emerging issues were reshaped, leading to new understandings of the
findings of the research. These analyses shed light on the examination of the meaning-coconstruction processes as an integral part of the researcher’s reflexivity as a research tool.

Back and forth between languages: an early career bilingual academic’s
writing odyssey
PAMELA OLMOS (Benemérita Universidad Autónoma de Puebla, Mexico)

M

any academics can produce successful texts in both English and another language, and
move back and forth between languages. In this talk, I present an auto-ethnography
regarding my experience of writing in L2 and the impact of going back to write
academically in my L1. The paper is a reflection on the main constraints I had on expressing my
authorial identity and position as an academic. I will focus on moving back to write in my first
language and the personal-professional impact this is causing me in producing an academic text in
the context of my home country. The reflection is documented with entries from my academic
writing diaries, introspection techniques, text analysis of some extracts of my writing and sections
from an interview with a colleague. As a researcher in L2 academic writing and identity, I am aware
of the processes involved in writing in L2 and in the shaping of the writer’s authorial identity;
however, the process of reflecting upon myself is a challenge. At the end, I explore how the possible
effects the physical space/country of writing could have a determining role in the development of
one’s writing. The paper closes with a reflection on the utility of reporting an auto-ethnography
study and the opens discussion for other bilingual academics who experience similar tensions.

Taking an ethnographic lens to the transfer of academic literacies from an
EAP course

T

VERONICA ONG (Murdoch University, Australia)

o date, research into learning transfer in the field of Second Language Acquisition
particularly in English for Academic Purposes (EAP) writing contexts has focused on the
extent to which EAP learning outcomes are transferred into disciplinary writing contexts.
While these studies, particularly those on transfer climate and student motivation have contributed
to our knowledge about the factors that both facilitate and impede learning transfer, they are
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limited to the study of far transfer and adopt a socio-cognitive construct of language learning which
does not account for the role of students’ past learning histories, identity, investment and agency in
influencing transfer. The study reported in this presentation adopted an academic literacies lens to
investigate both near and far transfer from an English for General Academic Purposes (EGAP)
pathway course at a large metropolitan Australian university. Ethnographic research methods were
adopted as this enabled student writing to be studied as situated social practice. Specifically, the
research drew on data from classroom observation, students’ writing tasks, and semi-structured
and text-based interviews with students and teachers to analyze the transfer trajectories of seven
non-native English-speaking students. It investigated the impact of the EGAP course on students’
written academic literacies development and their subsequent negotiation of their postgraduate
writing tasks in the first semester of postgraduate studies. The research findings indicated that
transfer was influenced by student factors, task factors and contextual factors which had
multidirectional relationships, and which were mutually constitutive. Students were also found to
be adaptable learners who were able to use various survival strategies to negotiate the writing
tasks, therefore suggesting that learning is an exercise of agency. In this presentation, a focal case
study will discuss to illustrate how these insights would not have been possible without the use of
ethnographic research methods.

Exploration of the context factors impacting on the rhetorical structures and
cohesion of a Pharmacy master’s dissertation: methods and preliminary
findings

T

JAYNE PARRY (University of Hertfordshire, UK)

he dissertation is an important assessment task utilised in Higher Education (Van Dijk, 1972;
Swales, 1990; Bhatia, 1993; Halliday and Martin, 1993; Hyland, 2002; Pilcher, 2011).
However, the master’s dissertation genre has been described as an ‘elusive chameleon’ by
Pilcher (2011:29). According to Swales (1990) and Bhatia (1998, 2001) quantitative methods
alone do not provide sufficient knowledge of academic and professional genres. Several
researchers have suggested that an exploration of the norms and standards of disciplinary
discourse communities (DCs) should be conducted, in order to not only guide the application of the
language and rhetorical structures noted by genre analysis, but also to increase the understanding
of the factors that may influence genre variation within and across disciplines (Swales, 1990,
Martin, 2001; Bhatia, 2008; Gross and Chesley, 2012). As part of an EdD project a preliminary
study into students’ experience of writing a dissertation was conducted utilising a focus group and
interviews. Thus, eliciting the opinions and experiences of four masters’ students who had recently
submitted dissertations in the Department of Pharmacy at the University of Hertfordshire. The
data collected confirmed the influence of research articles (RAs) and supervisors’ advice on
dissertation writing. Students’ also expressed an awareness of the challenges of writing the
discussion section. In addition, eight lecturers teaching on the Pharmacy programme have been
interviewed. The next stage of the study will include a genre analysis of the students’ dissertations
and the RAs they cite. Thus, this study has a mixed methods, ethnographically oriented approach
(Hyland, 2006:35) based on Bhatia’s (2017) Critical Genre Analysis (CGA) theory. The findings will
be utilised in the development of ESP materials and pedagogy in workshops designed for Pharmacy
master’s students.

Applying textography to research the construction of authorial identity by
non-native English scholars in the humanities

R

LORENA BEATRIZ PEREZ (Universidad Don Bosco, El Salvador)

esearch articles, conference proceedings, essays, reports are, among others, some of the
diverse types of texts professors at higher education institutions are expected to write as
part of their professional work.
This expectation is typically seen as a consequence of the editorial demands in the academic
field, which, in addition, demands to produce texts in English as the audiences accessing
information in this language are larger than the ones reading information in the researchers’ native
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languages from around the world. Such reality has motivated researchers in ESP to investigate the
development of non-native English speakers’ abilities to write in this language. These efforts have
originated various kinds of quantitative and qualitative methodologies aiming to find efficient
strategies to facilitate the production of professional texts in English. This paper aims to contend
that an ethnographic approach such as textography can be fruitful to examine the construction of
authorial identity by professional academic writers, particularly in the ‘soft’ sciences. In order to
illustrate this, I firstly describe what textography involves and discuss the advantages and the
challenges it presents when being considered as a methodological research tool. Besides, the
applicability of textography is exemplified by means of five case studies consisting of the
textographic analysis of twenty five scholarly publications by non-native professors from a Spanish
university. The data presented in this study combine Swales’ (1998) notion of textography with
Thompson’s (2001) concept of authorial construction by identifying dialogic markers in the
examined texts. This study can show, first, the applicability of textography to gain a clearer insight
of the construction of authorial identity by professional academic non-native writers of English and,
therefore, it can be useful for teachers of EAP and of ESP; and second, the challenges Humanities
scholars overcome to fulfill professional expectations in the Spanish context.
References
Swales, J.M. (1998). Textography: Toward a contextualization of written academic discourse. Research on
Language and Social Interaction, 31, 109-121.
Thompson, G. (2001). Interaction in academic writing: Learning to argue with the reader. Applied Linguistics,
22, 58-78.

Professional language regulation: translators and language revisors
intervening in academic writing

I

HANNA-MARI PIENIMÄKI (University of Helsinki, Finland)

nternationalization of higher education forces Finnish universities to function in many
languages. To aid in this, some institutions offer language support services, such as translation
and language revision. In my research, I study English language professionals who work as
translators and language revisors in a multilingual Finnish university. My ethnographic research
focuses on how the participants regulate the language of different academic genres, such as
administrative texts and journal articles, particularly in English. In the unit I studied, the translators
and language revisors collaborate to sustain institutional multilingualism and language quality:
they ‘rewrite’ texts, monitor the norm adherence of texts and intervene in content-related,
structural or stylistic features of texts if they deem it necessary. In the unit, the English translators
and language revisors act as language regulators of local, institutionally established norms and
ideals that they both monitor and develop.
My PhD is part of a larger project called Language regulation in academia
(https://www.helsinki.fi/en/researchgroups/language-regulation-in-academia), in which we study
how language users manage, monitor and intervene in each other’s or their own language use
(Hynninen & Solin 2017).
Ethnographic approach helps us understand both the particular acts of language regulation and
the effect this work has on a wider scale. By employing the methods of participant observation,
analysis of text histories and interviews, I study what kind of language the language professionals
intervene in, how and why. I will draw on my PhD project to show how studying professional
language regulation benefits from employing multiple research methods and an ethnographic
approach.
References
Hynninen, N., & Solin, A. (2017). Language norms in ELF. In Jenkins, J., Baker, W., & Dewey, M. (eds.), The
Routledge Handbook of English as a Lingua Franca, 267-278. New York, NY: Routledge.
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The effect of Genre-based instruction on writer efficacy and autonomy

T

PATRICIA PRINZ (Mercy College, NYC, US) and BIRNA ARNBJÖRNSDÓTTIR (University of Iceland,
Iceland)

he growth in EMI programs has exposed limitations in literacies in academic genres among
students who are fluent in conversational English and informal writing (Dearden, 2014;
Dimova et al., 2015; Flowerdew, 2016). This paper presents findings from an ongoing study
of English academic writing instruction at the University of Iceland. Participants were 800 EMI
undergraduates from Icelandic and international mixed-language backgrounds.
Pre-study surveys revealed that in previous English programs, students had developed a theoretical
understanding of academic writing, yet they were not applying this in their writing. The goal of the
intervention was to transform students’ theoretical knowledge into a set of functional genre-based
core writing competencies and increase writer self-efficacy and autonomy.
Instruction targeted a set of core writing competencies used across a wide range of academic
writing genres (Hyland, 2007; Nesi & Gardner, 2012). Curriculum content drew on (a)research
identifying the deep-level writing approaches of competent L1 writers (Lavelle & Guarino, 2003)
(b) needs of L2 writers (Arnbjörnsdóttir & Ingvarsdóttir, 2015; Galbraith, 2009; Hellekjær &
Westergaard, 2003) (c) current perspectives on cognitive theories of writing (Deane et al., 2008;
Galbraith, 2015).
Instruction was explicit, concise, and scaffolded and designed to develop the authormous use of
effective academic writing strategies. The approach incorporates graphic presentation of the
material to reduce reading time. Ongoing written guided reflections developed students’
metacognitive awareness and measured changes in students perceptions of writer efficacy and
autonomy. Data from the six-semester mixed-method study included pre-and post-writing samples
and surveys with open ended responses. Qualitative analysis of reflections and interviews
conducted with students and instructors revealed changes in students’ perception of themselves as
writers. Post-program data analysis revealed:
·
increased writer efficacy,
·
greater sense of autonomy,
·
improved students’ academic writing,
·
student and instructor satisfaction with the textbook and approach,
·
reduced plagiarism.
References
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in Higher Education. London: Palgrave Macmillan.
Deane, P., Odendahl, N., Quinlan, T., Fowles, M., Welsh, C., & Bivens-Tatum, J. (2008), Cognitive models of
writing: Writing proficiency as a complex integrated skill. ETS Research Report Series, 2008: i–36.
doi:10.1002/j.2333-8504.2008.tb02141.x
Deardon, J. (2015) English as a medium of instruction – a growing global phenomenon. Retrieved from British
council website: https://www.britishcouncil.org/education/ihe/knowledge-centre/english-languagehigher-education/report-english-medium-instruction
Dimova, S., Hultgren, A.K., & Jensen, C. (eds.) (2015). English-Medium Instruction in European Higher Education:
English in Europe, Vol. 3. Amsterdam: DeGruyter.
Flowerdew, J. (2016). English for Specific Academic Purposes (ESAP) writing: Making the case. Writing &
Pedagogy, 8, 5-32.
Galbraith, D. (2009). Cognitive models of writing. German as a Foreign Language Journal, 2, 7-22.
Hellekjær, G.O., & Westergaard, M.R., (2003). An exploratory survey of content learning through English at
Nordic Universities. In van Leeuwen, C., & Wilkinson, R. (eds.), University Education: Challenges and
Practices, 65-80. Nijmegen: Valkhof Pers.
Hyland, K., (2007). Genre pedagogy: Language, literacy and L2 writing instruction. Journal of Second Language
Writing, 16, 148–164.
Lavelle, E., & Guarino, A. J. (2003). A multidimensional approach to understanding college writing processes.
Educational Psychology, 23, 295.

Page 21

Ethnographies of academic writing: research and pedagogy

University of Zaragoza (Spain), 16-17 May 2019

A mixed-methods genre analysis of an academic blog post

C

KRISTIN ROCK (The University of Hawaii-Manoa, US)

ombining task-based approaches to teaching language and genre-based approaches to
teaching writing offers a powerful means of promoting second language writing
development. Specifically, writing tasks that provide language learners with clear
descriptions of an audience (Hyland, 2011), that reflect genres valued by the literacy communities
they hope to join (Ferris & Hedgcock, 2014), and that allow for learner repetition (Crusan, 2010;
Hedgcock & Ferris, 2009) are likely to promote longitudinal growth in second language writing
ability. Genre-based writing tasks have also factored increasingly in language proficiency tests at
the university level (Byrnes, 2009; Byrnes, 2011). Although assessment via the five-paragraph
essay has received ample attention in research (Elola & Oskoz, 2010; Ruiz-Funes, 2014), Crusan
(2010) has cautioned that “championing the five-paragraph essay as authentic writing misleads
students about the kinds of writing that are expected of them as they enter college” (p. 128).
However, full descriptions of most written genres have yet to be developed (Brindley, 2009), and
the Internet has bolstered the creation of new written genres, including online discussion boards
and blogs (Vandergriff, 2016). This project involved examining the academic blog posts of 140
English as a Foreign Language university students, taking an ethnographic approach toward
defining the construct and designing a rating scale. Rather than establishing rubric criteria based on
a priori assumptions of rating scale levels, I instructed four researchers to divide the samples into
six groups in order of merit. Next, they composed a set of phrases to describe the written products
in each category. I then compiled those descriptors, and I ran an exploratory factor analysis (EFA)
to find the underlying constructs accounting for the main sources of variation among groups. The
resulting rating scale, including the criteria that corresponded to different scoring bands, had an
empirical basis in actual performance data (McNamara, 1996).

Building transdisciplinary dissertation genre expertise through
transnational feminist mentoring practices: a collaborative autoethnography

T

CRISTINA SÁNCHEZ (University of Pennsylvania, US)

his presentation reports on the findings of a study carried out from a collaborative
autoethnography (Chang, Ngunjiri, & Hernandez, 2016) methodology on the development of
dissertation genre expertise in an English PhD program between two multilingual women:
Cristina (mentee and Phd candidate at the time of the study) and Lisya (dissertation chair and
mentor). In particular, this presentation will focus on how Cristina’s genre expertise and authorial
identity (Dressen-Hammouda, 2008; Hyland, 2002) was enhanced by the transnational feminist
mentoring practices with Lisya, by which dissertation writing becomes a liminal space beyond
national boundaries, established languages, and communities (Canagarajah 2018). Data for this
study come from Cristina’s dissertation journal, self-reflexive narratives on mentoring relationship,
feedback collected on Cristina’s dissertation and a discourse-based interview conducted with one
another. A thematic analysis (Braun & Clarke, 2006) was performed on the data to highlight the
recurring and salient themes pertaining to Cristina’s genre development. Through the mentoring
process, issues of transnational (Canagarajah, 2018) and transdisciplinary (Tardy, 2017) writing
emerged as essential components of Cristina’s dissertation and scholarly growth, both practically,
as a transnational and linguistically diverse writer herself, and theoretically, in the content of her
dissertation study. While dissertation writers are usually expected to navigate unfamiliar contexts
by reproducing formulaic styles and established genre conventions (Casanave, 2010), this study
emphasizes the disciplinary, identity, language, and genre negotiations of Cristina’s dissertation
facilitated by the reflexive transnational mentoring process. In addition, it brings to light the
emotional labor necessary to work towards becoming a “transdisciplinary individual” (Morales,
2017) in the gendered world of academia (Numhauser-Henning & Blanpain, 2006; Gutiérrez y
Muhs, Niemann, González & Harris, 2012, Roster & Kirsch, 2012).
References
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Reflections on the importance of linguistic ethnography

A

RENATA SEREDYŃSKA-ABOU EID (University of Nottingham, UK)

lthough translanguaging, translation and transculturation are common within multi-ethnic
and multilingual communities, qualitative studies that are capable of capturing distinct
linguistic and cultural features of the lived experience are still underappreciated and
underrepresented in research. In times of increased mobility, individuals employ their linguistic
resources and develop linguistic and cultural competences to fit transnational spaces. In order to
capture the often swiftly changing picture of a group or community, ethnographic methods are
likely provide more elaborate and meaningful data than quantitative methods that could measure
phenomena and trends.
This paper focuses on reflections on the importance of ethnographic data in language research
that result from a doctoral study on the translation of cultures. While the concept of acculturation
and the paradigm of intercultural communication established the theoretical background of the
study, unsurprisingly various aspects of language became prominent in the obtained results. Many
of them were collected through ethnographic observation and represented unique examples of
linguistic behavior and translanguaging among Polish migrants in the UK. Yet, they faced a mixed
reception among scholars from various disciplines. This resulted in deep reflection and further
research into ethnography and led to an even stronger conviction of the important role of linguistic
ethnography in cultural research.

The institutional editor-turned-researcher: what happens when the analyst
is an object of evaluation?

E

OLIVER SHAW (Health Research Institute - Fundación Jiménez Díaz, Spain)

fforts to represent the lived experiences of academic writers must balance methodological
soundness and the practical concerns surrounding engagement with informants and their
social realities. One particularly vexing issue facing ethnographers of academic writing
involves access to informants and to textual artifacts. This paper draws from a multi-year, textcentered, ethnographically oriented study of ten biomedical researchers working at a tertiary
hospital in Madrid, Spain, where I hold the position of institutional editor and translator. For this
larger project, I leveraged my access to these authors to gain a fuller understanding of the
individuals, aims, and social factors that converge when non-native-English-speaking authors set
out to publish internationally. Specifically, I trace the production and evaluation of one attempted
English-medium publication for each author in the study sample. Nine of the ten informants
requested my assistance as literacy broker (Lillis & Curry, 2010), thus making my own contribution
to the texts an object of evaluation and analysis.
Following an overview of the methodological framing of the study in which I used the text
history (ibid) as a unit of data collection and interrogation combined with Swalesian descriptions of
rhetorical patterning for text analysis, focus is then turned to the three text histories in which the
informants chose to hold the interviews in English. Analyzing these three text histories reflexively, I
explore the affordances and constraints stemming from my professional role and identity, my
research aims, my relationship with the informants, and how these forces impacted the research
outcomes. Data from interview transcripts and excerpts from written texts are used to explore how
the informants evaluated my work as literacy broker, particularly through the theoretical lens of
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politeness (Brown & Levinson, 1987). Findings from this study may inform future research
initiatives seeking to leverage privileged access to data sources.

A multi-sited ethnographic study of the discursive construction of climate
change in five academic disciplines

T

GRAHAM SMART (Carleton University, Canada)

he proposed presentation describes a multi-sited ethnographic study of how climate change
is characterized and taught in five different disciplines within a Canadian university. The aim
of the study is two-fold: to investigate the way that climate change is discursively
constructed by instructors in a given discipline through the meanings created in their research and
teaching; and to examine how students in the discipline conceive of climate change as a result of
their experience with the disciplinary discourse.
A number of academic disciplines engage with climate change as a prominent topic of study.
Each of these disciplines employs a distinctive repertoire of epistemological assumptions,
theoretical perspectives, data types, and analytical practices to produce specialized knowledge
about the nature of climate change and its implications (Sarewitz, 2004). Similarly, each discipline
has its own pedagogical methods for teaching its students about climate change as part of the
curriculum (Kagawa & Selby, 2010; Milstein, Pileggi & Morgan, 2017).
The present study employs the methodology of multi-sited ethnography (Marcus, 1995; Fischer,
2009; Fortun, 2009), a research approach, originating in anthropology, that involves investigating a
particular kind of cultural practice in several different research sites with the aim of producing a
‘thick description’ (Geertz, 1973) of the culture of each site, while at the same time seeking to
connect the respective life-worlds (Honer & Hitzler, 2015) of these locales to a larger global system.
The methodology of multi-sited ethnography is a good match with the present research project,
which aims to investigate, over the period of a year, the discursive constructions of climate change
in five different departments in my university (Geography, Biology, Earth Sciences,
Sociology/Anthropology, and International Affairs), while also placing these discursive
constructions in the larger global context of the debate over climate change. The data for the study
includes field-notes from participant observations, transcripts from interviews, artifacts, and a
range of documents. The theoretical framework used to orient the research and inform the data
analysis draws on the work of John Dryzek (2018), Maarten Hajer (2002, 1996), Mike Hulme (2014,
2009), Daniel Sarewitz (2016, 2004), and others.
This multi-sited ethnographic account of the discursive construction of climate change in five
university disciplines will offer insights into, first, how the researchers/teachers in each of the five
disciplinary cultures go about creating a unique body of meanings regarding climate change; and
second, how these meanings feed into the learning experiences of students and influence their
understandings of climate change.

Students and teachers as ethnographers: Pedagogy as research to foster
students’ metacognitive genre awareness in writing classes

I

BRUNA SOMMER FARIAS (University of Arizona, US)

nvestigation of students’ genre knowledge development through awareness-raising tasks holds
much promise to inform pedagogies in academic writing research. Previous research using
methods such as surveys and interviews (Hyon, 2001; Bawarshi & Reiff, 2010; Artemeva &
Myles, 2015) have offered important insights on multilingual students' practices with genres in
both academic and personal life, as demonstrated by case studies such as Fengchen's (Cheng,
2007), Natsu’s (Kobayashi & Rinnert, 2013), and Jina and others' (Kim & Belcher, 2018). However,
an ethnographic-oriented agenda that includes data triangulation from multiple sources can
provide an emic perspective of students' writing process.
This study proposes a set of data collection tools to be implemented as pedagogical tasks that
enable both students and teachers to act as ethnographers of language learning trajectories
(Starfield, Paltridge & Tardy, 2016). While students respond to metacognitive scaffolds (Negretti &
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McGrath, 2018) that foster awareness of their genre repertoires and practices in other disciplines
and languages, teachers are able to map out students' genre knowledge development by analyzing
responses to the tasks.
Eight different tools were implemented in a Portuguese writing classroom for university
students with multiple language backgrounds: surveys, diagnostic assessments, genre analysis of
student’s own writing, written assignments, portfolio reflections, teacher and student journal
reflections, and mind maps. Semi-structured interviews were conducted after course completion.
Data from Alex, a bilingual English/Spanish heritage speaker, illustrate how these tools reveal
influences of his academic writing practices in the medical field in English and in the literature field
in Spanish on strategies undertaken when writing specific genres in Portuguese. The study
proposes a new way of combining research with pedagogical practice that benefits both students
and researchers through elicitation of “meaningful empirical data” (Cheng, 2011: 70) from the
learner’s side of genre-based instruction.
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Ethnographic perspectives on learning to write in the academy: Overview
and introduction

L

SUE STARFIELD (UNSW Sydney, Australia)

illis and Scott (2007) argue that ethnography as an investigative approach is particularly well
suited to the study of academic literacies as it involves both observation of the practices
surrounding the production of texts and participants’ perspectives on them. This colloquium
brings together international scholars who have adopted ethnographic perspectives to investigate
students’ learning of written genre in university settings. Central to the colloquium will be a
discussion and reflection on what it means for applied linguistics researchers to engage in
ethnographically-oriented research in the contemporary period. Issues explored include
understandings of context, participation, power, ethics, values, researcher reflexivity,
representation, and sustained engagement. The colloquium focuses on a range of contexts,
including an EAP course, graduate writing, and on the learning and teaching of academic literacies.
Adopting a broad view of ethnographically-oriented research, colloquium participants will argue
for its importance in research into academic writing, genre learning, learning transfer, critical
literacies and classroom-based research. We will explore how viewing our research through an
ethnographic lens has enabled us to access insiders’ perspectives on writers’ experiences, writing
practices, the contexts in which academic texts are produced and assessed and teacher
development. We will indicate how ethnographic research into academic literacies therefore
provides a way of narrowing the gap between texts and contexts. It also calls on us to reflect on the
role of the researcher in the research process and on the power relations inherent in the research
context.
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Authorial voice: Published advice vs. examiners’ reactions

T

NEOMY STORCH and JANNE MORTON (The University of Melbourne, Australia)

he concept of authorial voice has received increasing attention among scholars of advanced
academic writing, yet it remains enigmatic: difficult to define, assess or teach. There is
widespread recognition in the literature that the presence of an authorial voice is important
in academic writing, and that this may be particularly challenging for multilingual students writing
a thesis in English as an additional language (EAL) (Flowerdew & Wang, 2015; Tardy, 2016). There
is also an increasing number of published handbooks that provide advice on writing a
thesis/dissertation. Yet to date few studies have investigated the advice provided in such
guidebooks, and more specifically whether this reflects recent research on voice and scholarly
identity.
Our paper brings together two studies. The first sought to understand the nature of authorial
voice through a reader perspective. In this study, five readers, experienced in supervising and
examining PhDs in Linguistics and Applied Linguistics, were invited to read and evaluate three
extracts from multilingual PhD texts in terms of authorial voice. Interviews with these readers
found that while they agreed on the importance of voice, they identified a range of linguistic forms
and rhetorical strategies that contributed to their impressions, illustrating how complex and
situated is the phenomenon of voice. In the second study, we compared our findings with the advice
provided by six thesis writing guidebooks as well as a range of online resources. We found that the
thesis guidebooks either ignored or oversimplified authorial voice, providing no advice on how to
establish a voice that projects authority and expertise within particular disciplinary expectations.

Creating an adaptable framework for designing and teaching an online EAP
course for multilingual writers: A mixed-methods, auto-ethnographic
account

T

TANYA MARION TERCERO (University of Arizona, US)

he context of the current study involves two trends: 1) the expanding internationalization of
United States’ university writing programs in which enrollments of international students in
US colleges and universities increased 10% from 2014-2015 (Zong & Batalova, 2016) and 2)
the continued growth of university online course offerings, including first-year writing courses that
students take as part of their general undergraduate requirements. According to the Babson Survey
Research Group’s 2015 Online Report Card, 28% of all students take at least one online course at
public institutions (Online Learning Consortium, 2017). The report also states that while 71% of
academic leaders rate the learning outcomes in online education as equal to or better than those in
face-to-face courses, only 29% of academic leaders report that faculty accept the ‘“value and
legitimacy of online education.”’ Skepticism about the effectiveness of online writing instruction in
particular is also prevalent (c. f. Blakelock & Smith, 2006; Gillam & Wooden, 2013; Warnock, 2015).
In this study, I employ auto-ethnography, described by Choi (2016) as “generally focused on the
lived experiences that relate to the specific issue under investigation” (p. 57), to offer a descriptive
account of my own lived experience developing and teaching the first online writing courses
offered for multilingual international students at one of the largest writing programs in the US from
October 2015 to December 2017. In addition, I include survey and interview results of student
perceptions of the online writing courses, as well as those of other instructors faced with the
daunting task of teaching writing online which they all described as “overwhelming.”
The presentation offers writing program administrators and writing teachers insights into the
often complicated process of designing and implementing effective online writing courses,
specifically EAP, for multilingual students, who are generally very satisfied with their online course
experiences.
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The challenges of researching academic writing – and what these can tell us

T

KARIN TUSTING (Lancaster University, UK)

his paper reflects on the methodological challenges associated with researching the writing
of academics, informed by experiences from an ESRC-funded two-year qualitative study of
academics’ writing practices. The project design, while not a fully ethnographic approach,
was informed by an ethnographic perspective, incorporating repeated interviews, attention to the
emic perspective, auto-ethnography and detailed study of writing processes using screen-in-screen
videography. In this paper, I will share some of the difficulties we experienced in implementing the
planned research approach, including challenges in recruiting participants from certain groups,
differences in the interpretation of the meanings of certain concepts in interviews between
researchers and participants, negotiating participation in screen-in-screen recording of writing
processes, and managing ethical constraints around sharing specific kinds of data. These challenges
will be interpreted in the light of the current structural conditions of Higher Education in England,
and will open up discussion about the possibilities and constraints associated with ethnographic
research on the writing practices of academics.

Metacognitive awareness in written production: methodological implications
in research

T

KAREN URREJOLA CORALES (Pontificia Universidad Católica de Chile, Chile)

he discussion about which are the most suitable methods to study the production process,
and not only the product, has given rise to different proposals in the field of academic and
disciplinary writing. Although it has been established that the use of declarative techniques,
such as the interview, allows access to information about representations, emotions or opinions
and not about behavior (Lillis, 2008), there is still a significant number of investigations that
continue to use interviews based on asking individuals about behaviors such as “What do you do
when you write?”. One possible reason for this is that in the field of writing there are no specific
data on what is the real access of metacognitive awareness of the writing process of the subjects,
therefore, it is assumed that this is high enough to be able to indicate precisely what they do when
they write. In this way, the objective of this research is to describe the metacognitive awareness of
university students in their production process by comparing the strategies they declare to use
versus those they effectively use.
The methodology considers a semi-structured interview to 11 university students of the law
career on their writing process of a specific disciplinary text of their area (the lawsuit) and, later,
the writing of this text, registered through Camtasia software, a video recorder and direct
observation, followed by a retrospective protocol. The comparison of the two stages will allow to
extract the declared strategies versus the strategies effectively used.
The analysis of the first stage led to the proposal of a nomenclature based on the stimulation of
questions and access to consciousness, understood as “without stimulus”, “indirect stimulus” and
“direct stimulus”. Currently, work is being done on the comparative analysis between the two
stages, and these results may be presented at the conference.

Disclosing the experiences of writing bachelor’s or master’s theses in the
humanities

T

TATYANA YAKHONTOVA (Ivan Franko National University of Lviv, Ukraine) and MIRA BEKAR
(Ss. Cyril and Methodius University, R. Macedonia)

he process of thesis writing, viewed from a students’ perspective, remains less investigated
even though certain relevant research has recently been published (Harwood & Petrić, 2017;
Carvalho, Pereira, & Laranjeira, 2018). As these publications show, the ethnographic
approaches based on interviewing (see also McIntosh et al 2016; Zawacki & Habib 2010) seem to
provide deeper insights into our understanding of the processes of academic literacy development.
In particular, the interview data interpreted from a linguistic perspective ‒ as a discourse on
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writing ‒ can further enhance our understanding of students’ self-perceptions of the writing
processes in which they are involved.
In this presentation, a qualitative, ethnographic, multiple case study of the ways in which
students disclose their experience of writing Bachelor’s or Master’s theses is reported. More
precisely, the purpose of the study was to identify, analyse and discuss the strategies and most
prominent linguistic means used by students in interviews to communicate the significant events of
their writing experiences.
The research is based on the texts of semi-structured interviews with undergraduate and
graduate students in the Humanities of eight European universities. Employing Labov’s framework
(1972), the study focuses on the functional organization of students’ answers which shape
transcribed interviews as first-person narratives and on the interviewee’s discursive strategies of
creating a positive self-image and sustaining objectivity of the narration. We will show how we, as
researchers and educators, approached utterances such as “I have come up with a long process of
fear of the unexpected” or “Wow! I understand and I am able to write! How cool it is!”
We hope his study will provide a wider picture of the various ways students choose to speak
about the writing process allowing to better understand them as learners and academic writers.
References
Carvalho, J.B., Pereira, L.A., & Laranjeira, R.M. (2018). “Writing a master’s dissertation – Students’
perspectives”. Journal of Academic Writing, 8, 78-88.
Harwood, N., & Petrić, B. (2017). Experiencing master’s supervision: Perspectives of international students and
their supervisors. Abingdon: Routledge.
McIntosh, K., Pelaez-Morales, C., & Silva, T. (eds.) (2016). Graduate Studies in Second Language Writing. South
Carolina: Parlor Press.
Zawacki, T.M., & Habib, A.S. (2010). “‘Will our stories help teachers understand?’ Multilingual students talk
about identity, academic writing, and expectations across academic communities”. In Cox, M., Jordan, J.,
Ortmeier-Hooper, Ch., & Schwartz G.G. (eds.), Reinventing Identities in Second Language Writing, 54-74.
Urbana, IL: NCTE.

Motivations and expectations of student authors publishing their work in an
open-access undergraduate research journal

H

NADYA YAKOVCHUK (University of Surrey, UK)

ealey and Jenkins (2009) called for mainstreaming undergraduate research through
research-intensive curricula in UK higher education, which would help foster the view of
students as ‘potential producer[s] of knowledge’ (p. 9). One of the ways of disseminating
undergraduate research findings and ensuring that the research cycle for students is complete is
encouraging them to publish in undergraduate research journals (Walkington and Jenkins, 2008;
Spronken-Smith, 2013; Walkington, 2015). This paper reports on a study of student authors who
published their work in the Surrey Undergraduate Research Journal (SURJ) – an open-access
journal with a strong developmental ethos. Through a tiered feedback process and optional one-toone consultations with the editors, student authors in SURJ get an opportunity to develop their
skills of research writing as their submission goes through the peer review and editorial process.
The study explored students’ motivations for submitting their work to the journal, their views on
the differences between writing for SURJ and other types of writing they had done at university,
their expectations regarding writing for a broad audience and whether they needed to change their
style because of that, as well as their overall perceptions of the impact that writing for SURJ had on
them as writers. The pedagogical potential of undergraduate research journal initiatives for
developing students’ writing is also discussed in this paper.
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